Five Year Plan: Update
1996-2004

The following five-year plan outlines objectives and strategies for the time period 1996-2001.  The black print articulates the goals and strategies adopted in 1996 which guide many of our current actions.  The plan addresses all of the concerns identified in the Department Self-Assessment which was submitted to the Visiting Committee of the Vermont Standards Board for Professional Educators in April, 1996.  The red print indicates the progress related to the 1996 plan.

I.
Objective:  To continue to maintain and strengthen teacher education programs at the undergraduate level.


Strategy:  To offer relevant, demanding courses that reflect the best ideas in educational theory and practice; to work with area schools directly to maintain our reputation for solid fieldwork and supervision; and to keep our goals, as represented by our theme, firmly at the center of everything we do.

1999 Update

Enrollments for both graduate and undergraduate programs have remained constant since 1996.  Annual survey feedback from our students, graduates, and educators in the field indicate that we continue to offer high quality programs.  Teachers welcome our undergraduate and graduate teacher education students.  The majority of our graduates who actively pursue teaching careers are hired to work in school settings.

The Department adopted a new joint theme statement and restructured our undergraduate secondary program. 

2003 Update
In the spring 2003 the Department conducted two surveys of St. Michael’s graduates between the years of 1996-2002.  Ninety of 293 students responded.  We wrote a SAS program to analyze the questions that relied on quantitative analysis.  Two of the questions relevant to this objective are: (1) How well prepared were you? and (2) Did you have enough classroom experience prior to student-teaching?  85.88% of the respondents indicated that they were prepared above average, 11.76% indicated their preparation was average and 2.35% rated their preparation as less than average.  The second question regarding having had enough time in the classroom prior to student-teaching, garnered similar responses.  81.40% of the respondent indicated they had better than average amount of time, 15.12% indicated they had an average amount of time, while 3.49% indicated they should have had more time in the classroom.  These responses indicate that programmatically former students are very satisfied with their content preparation, as well as their practical experiences.

Principals were also surveyed regarding their satisfaction with St. Michael’s graduates.  Again, using a SAS program to analyze the data, principals indicated high levels of satisfaction.  87% of the principal respondents indicated that the St. Michael’s graduate was prepared above average, 3% indicated average preparation and 2% indicated below average.  Additional details regarding the results of this survey are referred to in Standards 3 and 7.
II.
Objective:  To obtain an additional faculty member for the Department.

Strategy:  To secure funding by substantiating our need.  Saint Michael’s administrators are sympathetic to the growing demands from the many students who designate Education as their choice of major and program.  however, an additional full time position is required to cover courses and do the kind of supervision and development necessary to ensure field placements for all those who need them.

1999 Update 

After the State Visit in 1996, Saint Michael's College administration agreed to two additional full time, temporary graduate positions. When the merger of graduate and undergraduate education occurred on July 1, 1998, Saint Michael's College administrators made a commitment to change these two temporary graduate positions to permanent instructor status.  This has improved stability within the graduate program; however, the Department still has a significant need for an additional faculty member, especially at the undergraduate level.  At the undergraduate level 25-30% of our undergraduate courses are taught by adjuncts; at the graduate level, more than 50% of the courses are taught by adjunct faculty.  The merger allowed some flexible scheduling.  This year (i.e., 1999) we had five undergraduate courses taught by graduate faculty.  In return, an undergraduate member picked up two graduate courses.  We continue to make our case to the Provost's Office for an additional faculty member on an annual basis.

2003 Update

Administration at St. Michael’s College approved a new full time, tenure-track position at the undergraduate level.  A successful search led to the hiring of  Professor Valerie Bang-Jensen, a literacy expert, in 2001. 

Given the phased retirement of four faculty members at the undergraduate level and one faculty member at the graduate level, a hiring plan has been put into place for the next several years.  St. Michael’s use of phased retirements gives the Department the opportunity to plan and hire well.  During the 2003-2004 two national searches will take place (Secondary Education and Elementary Mathematics).  In 2004-2005 three more national searches will take place: Special Education, Graduate Secondary Education, and Reading. 

III.
Objective:  To develop greater collaboration with Saint Michael’s Liberal Arts Faculty and with local schools.


Strategy:  To increase the involvement of interested Liberal Arts faculty with our Education program and with local schools, especially at the secondary licensure level.  We plan to present special workshops for cooperating teachers and to initiate special projects with practicing teachers.  A small-scale prototype of Department/public school collaboration will take place during the summer of 1996 in a joint project with the Biology Department of Essex High School.  If it is successful, the project will be expanded in subsequent summers.

1999 Update

 The summer collaboration project was a success, but was not continued because funding for the project ended.  This year our secondary education coordinator met with the Math and Foreign Language Departments to ensure greater collaboration between Liberal Arts faculty and Education, and he has scheduled meetings with the English and History Departments.  Undergraduate Education now requires a recommendation of a Liberal Arts faculty member before a student can be placed for student teaching.

2003 Update
A notable opportunity presented itself as a result of the annual analysis of the Praxis I and II scores. (Detailed analysis of SMC performance on the Praxis exams is presented in Standard 3.)  While SMC students tend to fair well on the Praxis I and II tests, there is a level of anxiety on the part of students before they take the exams.  Typically the anxiety is rooted in fear of the unknown.  In order to have a better understanding of these exams, faculty from several liberal arts areas including history, chemistry and English have offered to take the Praxis II content exams.  This is an opportunity on many levels, including the obvious, which is a better understanding of the content and structure of the exams.  However as faculty, the opportunity for significant dialogue afterwards is very exciting.  Members of the Education Department will host a series of conversations to better understand the implications to all of the faculty at SMC during the 2004-2005 academic year. 

Several other notable events have occurred that address the goal of increased collaboration between the Education and Liberal Arts Faculty.  Including, a member of the Mathematics Department is offering a one credit math methods course for teachers with a specific emphasis on middle school and high school math instruction.  Dr.  Bang-Jensen (Education-Literacy) and Dr. Lubkowitz (Biology-Botany) have had a major joint project approved and funded to develop a community garden.  This project will connect St. Michael’s biology students and education students, as well as faculty, staff and community members at the intersection of where literacy and biology cross!  Another Biology professor is working with secondary biology students to create a pedagogical bridge between science content and teaching content.  

Traditionally, the advising load for Education Faculty was unreasonable.  Because of the many state licensing requirements and the challenges with study abroad programs (which are common for SMC students), members of the Education Department took responsibility for advising all of the education majors.  Unfortunately, over time that resulted in unreasonable advising loads (e.g., 65-80 students).  In 2003, Liberal Arts faculty began to advise Education students.  The result during the first year was a reduction of 80 Education Majors being advised by Education Faculty, leaving Education Faculty with 30-40 students each.  In 2004-2005, the plan is to cut that number in half yet again.  This reduction meant that the Education Faculty had to meet with and train Liberal Arts faculty on the state and Departmental Guidelines.  Advising forms/guides were prepared to ensure the Liberal Arts faculty staying abreast of the licensing guidelines and benchmarks.  Additional information on the shifts is highlighted within Standard 6.

 The Liberal Arts faculty are also members of every search that we conduct within the Education Department.  This is an important connection as they offer us an “outsider’s” perspective of the potential candidates.  Given the number of phased retirements that will be occurring between 2001-2005, this support is crucial.  As a Department, we know that we must hire a Education Faculty who are able to integrate well into the fabric of the entire St. Michael’s community.

While the aforementioned situations have been highlighted, they are certainly not exhaustive.  At this point, the relationship among and between the Liberal Arts faculty and the Education Department faculty at St/ Michael’s College is strong and positive.  The final example of the connections among faculty occurred in October of 2003 during a faculty led discussion on the challenges of connecting teaching, service and research.  An Education faculty member shared a story about a specific challenge that a St. Michael’s graduate was faced with in her first classroom.   After listening carefully, a tenured faculty member from the Economics Department asked,  How can we as a community help with this type of transition?  How can all of us work together to prepare all of our students, regardless of their majors, for the realities of the working world?
Links with the Liberal Arts faculty are tangible and real.  These connections will continue to increase and improve.  
IV.
Objective:  To maintain the autonomy of undergraduate teacher education programs while working with graduate and undergraduate programs in the Prevel School.


Strategy:  To meet the unique needs of undergraduate students, our Department will work with other disciplines and with administrators to provide a program which is appropriate for the undergraduate population.  In addition, sharing faculty, working on committees such as the Graduate Advisory Council, planning joint projects, and communicating frequently will ensure greater collaboration.

1999 Update

As noted in the Description section of this narrative, significant progress was made in this area, resulting in a merger of Undergraduate and Graduate Education into one department.  In 1998, the Prevel School no longer a separate entity, rather the graduate and undergraduate programs are both within the St. Michael’s Department of Education.  Without exception, all Education faculty members view the merger as a positive step which has resulted in many collaborative initiatives and offers the opportunity for a wide span of future possibilities.

2003 Update

Collaborative work continues among faculty members.  Increased collaboration has also resulted in an increase in the consistency between the processes used at both the graduate and undergraduate levels.  For example, the Portfolio Process and forms are now virtually the same.  The automated version of the student-teaching mid-semester and end of the semester evaluations are the same.  Now every document or process that needs to be put into place for undergraduate students or graduate students prompts the question: Would this make sense to do with the [under]graduates too?  This collaboration has saved a significant amount of time and has increased the consistency among programs.   In posing this question we have found that there are many things that are similar, and some that are different.  For example, the Developmental Portfolio at the undergraduate level is a product and process that is physically maintained in the Curriculum Library in the Education Department.  At the graduate level, students maintain copies of their own work.  They are responsible for tracking their work and reflecting on it over time.  The new electronic student-teaching evaluation is a form that is used at both the undergraduate and graduate levels.  Additional examples will be highlighted throughout the ROPA-R document.

Increasingly, faculty members within the Education Department view themselves as one department, rooted in one theme statement.  Many of the faculty teach courses at both the undergraduate and graduate levels.    

V.
Objective:  To increase the use of technology in the preparation of our pre-service teachers.


Strategy:  To utilize Route 96 (implemented by the College in 1996-97) for distance learning as well as enhance technological possibilities for course work and communication.  We shall acquire at least one Macintosh computer with CD capability for use in undergraduate Education courses.

1999 Update:  Starting spring, 1998, undergraduate Education majors have the option of taking a one credit course entitled "Technology for Teachers" as an add-on for the Pedagogy course and for the Literacy course.  Secondary Education undergraduate majors have 2 classes taught by the library staff on critical use of internet teaching resources.  Students and faculty demonstrate an increased use of computers during the past three years both within and outside of the classroom setting.  The Macintosh computer no longer is a priority.

2003 Update

Faculty have received an enormous amount of support in the use of technology as part of our teaching.  All faculty received new laptop computers, within the Department we have 5 digital cameras, a color printer, and scanners.  Refer to Standard 6, Indicator 6.02 for a description of available technology (e.g., technology classrooms, SMARTboards).  

The ITS Department provides technical assistance and offers ongoing training for faculty and staff.  The support is in the form of immediate, 1:1 technical assistance and short courses and trainings.  The relationships with ITS are delineated further in Standard 6. 

Distance Learning   While we continue to move toward the objective of increasing the use of technology within our pre-service teaching, part of the projected strategy changed over time.  At this point we are not actively pursuing distance learning via technology as a priority.  Within the department we have some pedagogical and practical reasons that lead us to believe that this would not be prudent. 

VI.
Objective:  To continue to refine the portfolio process.


Strategy:  To communicate earlier and more effectively with our students about the requirements in developing portfolios, starting with their first Education course.  Many of the processes are just in place; therefore, we must continue to develop and implement our portfolio assessment rubric.  Future plans include inviting cooperating teachers and other public school personnel to be a part of the evaluation process.

1999 Update 

Undergraduate faculty advisors now review the portfolios of their advisees at two points before the third and final portfolio review prior to graduation.  Assessment forms have been revised.  Every course syllabus outlines portfolio requirements for that course.  We have not involved "outsiders" to participate in the review process to date.  This specific piece should be revisited.

2003 Update

Since the last ROPA review the requirements from the state of Vermont have evolved and changed several times.  In 2002, major changes were made in the portfolio requirements.  In order to align with State requirements, our students shifted from using the Education Department theme as their primary organizer, to using the 5 Standards and 16 Principles for Vermont Educators as their themes.  All licensure portfolios must include the 6 required entries as outlined on the State rubric.

As of the fall of 2003, the portfolio process at SMC has been refined for both the developmental portfolio and the licensure portfolio.  The Education Department maintains a filing system for every undergraduate student to ensure that s/he builds a developmental portfolio over time.  The first entry is made during the initial course, ED 231: Schools and Society.  Additional entries are made as students progress through the program.  Students submit a developmental portfolio as part of the student-teaching application.  

The tracking and assessment forms that have been developed at St. Michael’s are used within the undergraduate and graduate courses.  Initial licensure in special education can only occur within the graduate program.  These students have additional portfolio requirements.  Please refer to Standard III of this document for details about the portfolio process at St. Michael’s College.  Assuming that the requirements at the State level will not change significantly, we will need to continue to introduce the new systems and forms to our students so that the process becomes well known and anticipated by the students.  At the undergraduate elementary education major, ED 415: Portfolio Development (1 credit) was added in the Fall of 2003.  ED 417: Reflective Practices is the course where the licensure portfolio requirements are addressed.  At the graduate level, the portfolio is completed during the student-teaching seminar (GED 689).    

VII.
Objective:  To develop the Secondary Program into a more visible part of the College.


Strategy:  To publicize the revised course sequence and additional opportunities for fieldwork at the secondary level.  Our new faculty member has initiated the structure and format for this development.  Our projected role for an additional faculty position (see Objective II.) includes support in the secondary realm.

1999 Update
The undergraduate secondary program has been revised.  At the present time we are testing a model which has the Secondary Education and Cognition courses taught together in a block schedule.  As a result of the merger reorganization, one undergraduate elementary faculty member assumed a more visible, active role in the secondary program.  Future resources will be allocated as needed.

2003 Update

In the spring of 2002, the secondary general education methods person left the college and in the spring of 2004 the secondary special education methods person completed her final phase of the retirement process.   In the spring of 2002, a successful national search was conducted for the special education position.  Mary Beth Doyle began in the fall of 2002.  During that same time, a full-time Instructor, Becky Wigglesworth, was hired to replace the other secondary position.  The block schedule continued.  An unsuccessful national search was conducted in the spring 2003.  The second national search, conducted in spring 2004 was successful in bringing XXXX to campus.

The “block approach” (i.e., ED 360 and ED 361) that has been piloted for secondary education has been very successful.  Students report high levels of satisfaction (refer to student survey) in both content and process.  Faculty who teach the block prepare together and find the collaborative approach to be rich and challenging.  This approach will continue and expand.  Expansion efforts will focus on strengthening our presence in local middle schools and high schools.  

VIII.
Objective:  To reduce the number of credits within the College's Liberal Studies requirements so that our students can complete the double major, study abroad and choose electives more easily.


Strategy:  To work within the Curriculum Committee and the College to reduce general requirements, to communicate with faculty members and administrators concerning the need for streamlining, and to explore possibilities for greater efficiencies.

1999 Update
This is still a concern.  The new Liberal Arts requirements (Fall of 1996) have approximately the same impact as previous requirements.  The elimination of a cap on the number of courses students can take in their major creates a problem for the Education students if "major creep" occurs.

2003 Update

At this point in the history of the College, it is unlikely that this objective will be met.

VIII.
Objective:  To increase resources for departmental faculty, such as:

a)
faculty support for maintaining portfolio process;

b)
faculty release time for professional development (writing, research, presenting and attending conferences, and so on);

c)
faculty release time for possible curriculum development,  (for example, new areas such as middle level education and early childhood education courses and/or programs);

d)
improved budgets for curriculum library materials, library holdings, and other departmental needs.


Strategy:  To justify need based on the high percentage of students at St. Michael's College who choose Education courses and programs and on current demands on our overextended Education faculty.  Our Department must take greater advantage of currently existing College resources.  For example, we shall build a structure and time line for release time so that professional development is more easily attained.

1999  Update 

Time for professional development and curriculum development is still scarce.  Nonetheless, department members collectively have achieved some notable accomplishments including a book, several articles, numerous presentations, editing professional journals, taking active roles in professional organizations, and two grants totaling $54,000.

It is likely that one new faculty line will be secured at the undergraduate level.
2003 Update

The full time, tenure track undergraduate faculty position was secured and a successful national search was conducted.  Professor Bang-Jensen was hired in the fall 2001.  

A one credit portfolio course for Elementary Education majors was accepted by the Curriculum Committee in the Fall of 2002 and initiated in the Spring of 2003.  This gives faculty members “credit” for support that they must give to students anyway and for the evaluation of portfolios.  Secondary education majors and graduate students receive portfolio support during their student-teaching seminar.  

Faculty release time for scholarship activities and curriculum development has not been secured.  The College has reduced the opportunities for release time.

This objective remains an area that we need to continue to develop.

IV.
Objective:  To determine the reasons why our students have difficulty assessing pupil abilities and achievements and to propose solutions.


Strategy:  To examine our findings and redesign some courses or create new experiences within our already over-crowded schedule in order to ensure greater emphasis on assessment.

1999 Update  

The Department has not addressed this goal to date.

2003 Update

With the addition of Professor Bang-Jensen there was a shift in the content in  a reading course.  The title and content shifted to ED 401: Reading Assessment.  This course is taken concurrently with Student-Teaching to enable students to work with children on an ongoing basis.

In the Secondary Education program (graduate and undergraduate) a product that is required for the licensure portfolio is an analysis of student work. This artifact has become an increasingly important aspect of the program.

  

